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Abstract

This is the final in a series of research reports produced by the Education Employment Linkages
(EEL) research programme, financed by the New Zealand Public Good Science Fund from
2007 to 2012. Its purpose is to reflect on the programme’s transdisciplinary and inclusive
characteristics. After a chapter introducing the EEL programme, chapters 2 to 5 describe: how
the research team sought to create a common understanding from their four academic
disciplines (education, sociology, indigenous studies and economics); how they sought to
integrate the work at their respective research sites; how they revised their approach to
collaboration at the midpoint of the programme; and how the collaborative principles developed
over the life of the programme were used to design an international colloquium of stakeholders
at the programme’s conclusion. Chapter 6 offers insights from the colloquium. The final chapter
reflects on the programme in the light of fifteen propositions recently proposed by eight Swiss
scholars for enhancing transdisciplinary research. It finds that the programme met the
expectations of these propositions well.
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Executive Summary

This report reflects on the transdisciplinary dynamics at the core of a five year research
programme on education employment linkages. It describes the way in which the team carried
out the research and how it consciously attempted to embed collaborative and trans-disciplinary
approaches into its work. The report includes a summary of the process and findings of the
international research colloquium held at the conclusion of the research programme.
The Education Employment Linkages (EEL) research programme was a five-year project
financed by the New Zealand Public Good Science Fund from 1 July 2007 to 30 September
2012. The purpose of this final report is to reflect specifically on the programme’s
transdisciplinary and inclusive characteristics. Those characteristics were established in 2006
when senior researchers in four different disciplines (education, sociology, indigenous studies
and economics) agreed to collaborate to investigate how support systems can best help young
New Zealanders make good education employment linkages to benefit themselves, their
communities, and the national economy.
The research involved four sites of engagement exploring respectively: (1) systems in school
communities; (2) systems in regional communities; (3) systems in Māori and Pacific
communities; and (4) systems in employer-led channels (including universities, wānanga,
institutes of technology and industry training organisations). The collaboration culminated in
an international research colloquium based on a whakataukī (Māori proverb) that represented
the collaborative approach to the research: Nā tō rourou, nā taku rourou, ka ora ai te iwi (From
your food basket and my food basket, the people will prosper).
The research design paid particular attention to two dimensions: cross-disciplinary
collaboration and research validity. The approach taken to the first dimension was influenced
by Jeffrey’s (2003) four collaborative tools for cross-disciplinary research: the development of
a common vocabulary; the use of metaphor as an aid to understanding; the contribution of each
discipline to the creation of common narratives within the project; and awareness of the forms
of dialogue being utilised within the team.
The approach taken to the second dimension drew on the recommendations of Creswell and
Miller (2000) in their article on validity in qualitative inquiry, which emphasises the use of
three different perspectives through the lens of the researcher, the lens of the research
participants and the lens of people external to the research.
The first stage of the research focused on creating common understanding among the
researchers through the production of a transdisciplinary review of the current state of
knowledge about youth education employment linkages. The term ‘transdisciplinary’ came
from Rossini and Porter’s (1984) definition requiring “the development of an overarching
paradigm that encompasses a number of disciplines and (latterly) stakeholder groups”. Each
research leader undertook a ‘systematic literature review’ in her or his discipline. The research
team discussed their annotated bibliographies focusing on shared understanding of what each
discipline means in its vocabulary and metaphors, highlighting points of difference as well as
points of agreement and complementarities. They also consulted with an external reference
group of policy end-users.
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Two key concepts emerged from this process: identity and choice. The team explored together
what an overarching paradigm drawing on these concepts might look like. This work
highlighted the different ways in which the interplay between identity and choice is understood
in economics compared with the other disciplines in the team. Economists tend to see identity
affecting choices, whereas in sociology, education and indigenous studies identity is something
young people construct through the choices they make.
Despite such disciplinary differences, the research team found considerable common ground in
the literature’s conceptualisations of young people as purposeful agents (Higgins et al, 2008, p.
49):
The recent developments described above in the education, sociology, indigenous studies and
economics literatures tend to reinforce each other. At their collective centre is the young person,
conceptualised as a dynamic individual who is continuously constructing self-identities in diverse
contexts, discovering and developing their personal abilities, making purposeful choices that are
influenced by perceived and actual social, economic and cultural constraints, and engaging with
education and employment systems in their schools, in their workplaces, in their local
communities and in their countries.

Consequently, ‘choice’ became the core concept of the research and the young person became
its foundation. The programme explored how young people make choices about educational
investment and employment opportunities, and what would assist them to make choices to
benefit themselves, their communities and the national economy.
The next phase of the research mapped what was happening in education-employment systems
in school communities, regional communities, Māori and Pacific communities and employerled channels, and integrated those maps into a single report. The researchers then explored the
reasons for what was happening in their respective research sites. Each of these strands was
presented in its own report.
The team considered producing an integrated report from these findings. Four common themes
were identified: the aspirations of the young person in context; career development skills for all
young people; the value of networking systems for career development; and resourcing issues.
The research team decided, however, that an over-arching report was neither necessary nor
desirable. The four reports are distinctive and speak to very different audiences that reflect the
communities of interest in each research site. Therefore the key consideration was whether the
distinct challenges and the dynamic environment that had been revealed by the researchers at
each of the respective research sites would allow any value from an over-arching report. The
individual reports are themselves collaborative in that they were influenced by the whole
research team’s work and disciplinary concepts, but they were too diverse to be integrated into
a single study.
At this midway point in the research, the team revised its approach to collaboration. They
commissioned a workshop on Soft Systems Methodology (SSM) drawing on Checkland (1999).
This proved useful in providing a structured framework for the individual researchers to discuss
their understandings of agency, systems and policy interventions, and in influencing research
design.
The team also held a facilitated planning seminar focused on collaboration. This seminar led to
a model of collaboration in which each researcher had considerable autonomy in undertaking
research in their respective sites, but included continuous and early discussion on ideas, issues
and the evolving theoretical framework for the project as a whole. Thus, at the seminar, each
v
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researcher identified the main research questions that were important for the next phase of the
work in his or her site, and then the team considered together how in each case their own work
might be linked to each of these identified research questions.
The research programme concluded with an international colloquium in August 2012 at Te
Raukura: Te Wharewaka o Poneke in Wellington. There were 73 invited participants, including
young people who had been involved in the research, members of the external reference group
of policy advisors and four overseas guests.
The design and focus of the research colloquium to conclude the programme of research
deliberately incorporated the collaborative principles developed over the life of the programme.
Thus, it was recognised that all participants would bring their own knowledge and objectives
to the colloquium, and that the value of the two days would come from these diverse actors
sharing their expertise, stimulated by the new knowledge produced by the EEL research
programme. Consequently, the programme was structured around sessions in which
participants were organised into discussion groups (no more than six people in each group) to
share reflections, responses and ideas for the future.
Feedback from participants after the colloquium suggests that they found it helpful and
stimulating. During the colloquium, groups identified key approaches suggested by the research
findings and what might be needed to take such ideas forward. Key themes to emerge were the
importance of broad participation and engagement, opportunities for significant change in the
‘learning environment’, the significance of the policy, social and demographic context in New
Zealand, networks of institutions and relationships shaping education-employment transitions
requiring collaboration across sectors, the need for student perspectives to be heard and heeded,
and the design of a strategic and systemic approach that balances national ownership and vision
with local initiative and responsiveness.
The final chapter reflects on the Education Employment Linkages research programme in the
light of fifteen propositions recently proposed by eight Swiss scholars for enhancing
transdisciplinary research. It finds that the programme met the expectations of these
propositions well. The Swiss scholars conclude (Wiesmann et al, 2008, p. 14):
We, the editors of the handbook, are convinced that transdisciplinary research forms a major
avenue for enhancing science based contributions to solve complex problems in the life-world.
At the same time we are convinced that transdisciplinarity holds the potential to stimulate
innovation in a broad range of disciplines. Enhancing transdisciplinary practice and its scientific
foundations is therefore a rewarding challenge.

This was the experience of the members of the EEL research team. It was rewarding and
challenging. The transdisciplinary nature of the research programme allowed us to address the
complexity of support systems for young people making education employment linkages in
their transition years. The collaborative work built on our individual disciplines, but also
encouraged us to understand those disciplines in new ways. “Nā tō rourou, nā taku rourou, ka
ora ai te iwi. From your food basket and my food basket, the people will prosper.”
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Chapter 1
Introduction
Nā tō rourou, nā taku rourou,
ka ora ai te iwi.
From your food basket and my food basket,
the people will prosper.

The Education Employment Linkages (EEL) research programme was a five-year project
financed by the New Zealand Public Good Science Fund from 1 July 2007 to 30 September
2012. The Māori whakataukī (proverb) at the head of this, the project’s final report, reflects the
transdisciplinary and inclusive characteristics of the research throughout the whole project.
These characteristics were established in 2006 when four senior researchers from different
disciplines (education, sociology, indigenous studies and economics) agreed to collaborate to
investigate how support systems can best help young New Zealanders make good education
employment linkages to benefit themselves, their communities, and the national economy. The
collaboration continued throughout the research, which involved four sites of engagement
respectively exploring: (1) systems in school communities; (2) systems in regional
communities; (3) systems in Māori and Pacific communities; and (4) systems in employer-led
channels (including universities, wānanga, institutes of technology and industry training
organisations). The collaboration culminated in an international research colloquium hosted in
Wellington, New Zealand, in August 2012, which drew explicitly on the whakataukī quoted
above.
Recognising the need to coordinate the programme’s work across its different disciplines and
across its different research sites, the research design paid attention to two dimensions: crossdisciplinary collaboration and research validity (see Dalziel et al, 2007, p. 7). The approach
taken to the first dimension was influenced by Jeffrey’s (2003) observations that identified four
tools for effective collaboration: the development of a common vocabulary; the use of metaphor
as an aid to understanding; the contribution of each discipline to the creation of common
narratives within the project; and awareness of the forms of dialogue being utilised within the
team. The programme budget provided for the researchers to meet four times each year to
integrate their disciplinary perspectives and develop a common vocabulary in order to achieve
what Jeffrey termed the products of collaboration: successful process; enriched understanding;
greater utility; and knowledge integration.
The approach taken to the second dimension drew on the recommendations of Creswell and
Miller (2000), which emphasised the use of three different perspectives for enhancing validity:
the lens of the researcher; the lens of the research participants; and the lens of people external
to the research. That approach was consistent with the whakataukī cited above. At every stage
of the research, a panel of four international scholars, a panel of seven New Zealand government
agencies and a wide range of research participants and stakeholders were consulted for feedback
on the validity of research methods and results.
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During the course of the programme, members of the research team produced 40 publications
related to its core themes (a full list is available at www.eel.org.nz/publications.html), including
eleven research reports. The purpose of this twelfth and final report is to reflect specifically on
the programme’s cross-disciplinary and inclusive characteristics. It begins in chapter 2 with a
discussion of the way in which the researchers sought to create a common understanding of key
concepts through the preparation of an integrated literature review (Higgins et al, 2008). A
particularly important moment in that process occurred in the sharing of different disciplinary
perspectives on “choice” and “identity”, as the chapter explains.
Chapter 3 then discusses another critical moment at the end of the programme’s third year. Each
member of the research team had undertaken key stakeholder interviews related to their
research area and each had produced an individual report on that research; the issue was whether
the team should attempt to produce a synthesis report identifying common themes across the
four areas. Ultimately, it was agreed not to make this attempt, not because of disciplinary
differences but because the divergent circumstances in the different areas meant that any
common themes had very different implications at the respective research sites. This was an
important lesson on the limits of collaboration in such a project, which led to the redesign of
the final two years of the research programme.
Chapter 4 explains how the redesign took place. The research team met for a one-day workshop
on soft systems methodology led by the lead author of this report (Graeme Nicholas) followed
by a two-day planning seminar facilitated by an external consultant (Margaret Hanson). These
two events ensured that each member of the research team was able to exercise leadership in
his or her respective research area, while maintaining effective collaboration among the
researchers.
Chapter 5 outlines the design and nature of the international research colloquium held at the
end of the programme (see Appendix 1 for the full programme). It explains the key principle
adopted for its organisation, which was that all participants would bring their own knowledge
and objectives to the colloquium. Hence, the programme aimed to give these diverse actors
every opportunity to share their expertise with each other, stimulated by the new knowledge
produced by the EEL research programme. The chapter concludes with a summary of feedback
obtained from a survey of participants after the colloquium (further details are provided in
Appendix 2).
Chapter 6 is a synthesis of insights produced at the colloquium. It draws on the records of group
discussion on day two when participants were invited to work together in different
combinations to identify key issues emerging from the research and colloquium discussions, to
consider the range of perspectives present, and to propose ways to enact or implement key
insights.
Chapter 7 is a brief conclusion. It draws on 15 propositions for improving transdisciplinary
research recently developed by eight Swiss scholars (Wiesmann et al, 2008) to reflect on the
experience of the EEL programme. Its transdisciplinary nature allowed the researchers to
address the complexity of support systems for young people making education employment
linkages in their transition years. The collaborative work built on our individual disciplines, but
also encouraged us to understand those disciplines in new ways. This returns us to the
whakataukī that began this chapter: “Nā tō rourou, nā taku rourou, ka ora ai te iwi”.
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Chapter 2
Creating Common Understanding
As noted in the introduction, Jeffrey (2003) identified four tools for collaboration: the
development of a common vocabulary; the use of metaphor as an aid to understanding; the
contribution of each discipline to the creation of common narratives within the project; and
awareness of the forms of dialogue being utilised within the team. Drawing on those tools, the
EEL research team began their programme by producing “a trans-disciplinary review of the
current state of knowledge about youth education employment linkages” (Higgins et al, 2008,
p. 1). The adoption of the term ‘trans-disciplinary’ reflected Jeffrey’s (2003, p. 540) use of
Rossini and Porter’s (1984) definition requiring “the development of an overarching paradigm
that encompasses a number of disciplines and (latterly) stakeholder groups”.
The process began with each research leader undertaking a ‘systematic review’ of the literature
in her or his discipline, following the methods reported in Hughes et al. (2005) and Smith et al.
(2005). A systematic review involves a search strategy that determines how publications for the
review will be identified, screened for relevance, and analysed for important themes. At an early
stage, it became apparent that the search strategies for the education and the sociology
literatures had a large overlap (the sociology of education) that it would be efficient to merge
and so this preliminary work produced three annotated bibliographies focusing respectively on
education/sociology, indigenous studies and economics.
Members of the research team then engaged in a series of face-to-face meetings and telephone
conference calls in 2007/08 to discuss their annotated bibliographies. These discussions focused
on developing shared understandings of what each discipline means in its vocabulary and
metaphors, in a manner that highlighted points of difference as well as points of agreement and
complementarities. Recognising the importance of including stakeholder groups, the research
team sought and received feedback from an external reference group of policy end-users at a
meeting on 12 December 2007. This work led to the preparation of an integrated report that was
presented to a research seminar for policy end-users hosted at the Ako Pai Marae of Victoria
University of Wellington on 8 July 2008. Making implicit reference to the whakataukī at the
beginning of this report – through the use of the phrase ‘knowledge basket’ – the report
explained its purpose as follows (Higgins et al, 2008, p. 5):
The review does not attempt to provide an exhaustive analysis of all literature in the project’s four
disciplines; that is beyond the resources of the project. Rather, the report identifies key themes in
the international literature that have been identified in our cross-disciplinary conversations so far
as potentially important, including those that appear puzzling or contradictory across the
disciplines. The report is therefore a ‘knowledge basket’ for the Education Employment Linkages
research programme over the next four years.

One of several key moments in the trans-disciplinary conversation illustrates how this
component of the research proceeded. All three annotated bibliographies included material on
‘identity’ and ‘choices’; hence a meeting of the research team began to discuss what an
overarching paradigm drawing on these two particular concepts might look like. At one point
in that discussion, the research leaders in education, sociology and indigenous studies shared
their disciplinary perspectives on ‘identity’. In education and sociology, many researchers have
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viewed the development of identity during the teenage years as a dynamic and sometimes
turbulent process that can have profound impacts on choices open to young people (Wyn and
White, 1997; Ball et al, 1999; Archer et al, 2000; Reay et al, 2001; Ball et al, 2002; McDowell,
2002; Archer and Yamashita, 2003; Vaughan et al, 2006). In the indigenous studies literature,
researchers have explored how identity formation involves powerful communal processes in
tribal communities that may be ignored, repressed or even labelled as ‘a problem’ in the young
person’s school or workplace (Villenas and Dehyle, 1999; Kelly, 2000; Parente et al, 2003;
Arthur et al, 2004; Hughes and Thomas, 2005; Powers, 2006; Bottrell, 2007).
It was noted that the economist was not participating in the conversation and he was asked why.
He explained that economists had recently come to understand that a person may adopt an
‘identity’ which can affect other choices (see especially Akerlof and Kranton, 2000, 2002 and
2005) but economists had nothing to say about identity formation itself; hence he would join in
the discussion on how identity might influence choices once the others had finished their
discussion to determine a paradigm for identity formation. After a short pause, the other
researchers explained that in their paradigms the way young people construct personal identity
is through the choices they make. Further, the literature on youth transitions cited above
conceptualises identity not as some pre-determined or definitive state, but understands that a
person’s identities are always relational, multiple, contested and dynamic.
The immediate consequence of that discussion was a decision to make ‘choice’ the core concept
of the research. Thus the first chapter of the integrative literature review after the introduction
began with the following paragraph (Higgins et al, 2008, p. 7):
At the core of the EEL investigation into how formal support systems can assist young people to
make effective education-employment linkages is the concept of choice: how do young people
make choices about educational investment and employment opportunities, and what will assist
young people to make choices likely to benefit themselves, their communities and the national
economy?

That first chapter aimed to integrate insights from: the economics literature on individual choice
(especially the human capital literature initiated by Shultz, 1961, and Becker, 1962 and 1964),
the sociology of education literature on pragmatic rationality, structure and agency (beginning
with the key text of Hodkinson et al, 1996); and the indigenous studies literature on indigenous
challenges to individual choice models (focusing, for example, on what Hughes and Thomas,
2005, identified as tensions between individualism and collectivism). That integrated treatment
of ‘choice’ then led into chapter 2 on ‘crafting identities’, which was explained as follows:
The young people [in many studies] are exploring particular pathways because these suit the sense
of identity that each individual has or would like to have (Meijers and Wesselingh, 1999; Helwig,
2004; Arnett, 2007). This is not to claim that young people who are still at school, or who have
recently left school, have ‘answered’ the identity question. On the contrary, a great deal of the
literature on youth transitions now conceptualises identity not as a state definitively arrived at,
but as relational, multiple, contested, and dynamic, particularly because these young people are
engaged in ‘border crossing’ from childhood to adulthood (Wyn and White, 1997; Ball et al, 1999;
Archer et al, 2000; Reay et al, 2001; Ball et al, 2002; McDowell, 2002; Archer and Yamashita,
2003). Nor is this to claim that young people are able to ‘pick up’ and ‘put down’ identities at
will. Rather identity work takes place in, and is shaped by, specific contexts: cultural, economic,
social, political, ideological, geographical and so forth. Within these contexts, identity work is
concerned with the management and negotiation of opportunities and constraints.

4
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Subsequent chapters explored three other common themes that had emerged from the separate
literature reviews: discovery and development of abilities; opportunities and structures; and
systems linking education and employment choices. The overall conclusion was optimistic
about the ability of a trans-disciplinary study to integrate the previous research of its
contributing disciplines (Higgins et al, 2008, p. 49):
The recent developments described above in the education, sociology, indigenous studies and
economics literatures tend to reinforce each other. At their collective centre is the young person,
conceptualised as a dynamic individual who is continuously constructing self-identities in diverse
contexts, discovering and developing their personal abilities, making purposeful choices that are
influenced by perceived and actual social, economic and cultural constraints, and engaging with
education and employment systems in their schools, in their workplaces, in their local
communities and in their countries.

This conceptualisation of a young person became the overarching paradigm of the remainder
of the research programme.

5
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Chapter 3
Integrating the Research Sites
Figure 1 explains the research programme that was intended when the project began. The
production of the integrated literature review completed the first phase of the research, which
had aimed to provide an international context for the work to follow. This was to be followed
by Phases 2, 3 and 4 involving primary research across four different research sites: school
communities; regional communities; Māori and Pacific communities; and employer-led
channels.1 Phase 2 mapped what was happening in current education employment systems in
the four sites, which led to a short overview report by Vaughan et al. (2009). Phase 3 explored
why things were happening in each site. The research leaders completed research in their sites
and each prepared a report on the findings (Higgins, 2010; Dalziel, 2010a; Vaughan and O’Neil,
2010; and Phillips and Mitchell, 2010). The research team then discussed whether it was
possible to produce an integrated report from those findings; that discussion is the subject of
this chapter.
Figure 1
The Elements of the Research Programme
Site 1
(K. Vaughan)

Primary Research

1. International
Context

Site 2
(J. Higgins)

Site 3
(H. Phillips)

Site 4
(P. Dalziel)

Integrated international literature review drawing on:
Indigenous
Education
Sociology
Studies

Economics

2. What is
happening?

Mapping of current education employment systems in:
School
Regional
Māori & Pacific
Communities
Communities
Communities

3. Why is it
happening?

Interviews, surveys and focus groups of key informants in:
School
Regional
Māori & Pacific Employer-Led
Communities
Communities
Communities
Channels

4. How can
we make it
different?

Case studies of how positive outcomes occur in:
School
Regional
Māori & Pacific
Communities
Communities
Communities

5. Integration
and Assessment

Employer-Led
Channels

Employer-Led
Channels

Two pilots of best practice systems, assessing in each pilot site the
integrated results of the four research streams.

Source: Adapted from Dalziel et al. (2007, Table 1, p. 5)

1

Employer-led channels were understood as the institutions that begin with direct contact with
employers and use this contact to channel information to young people in secondary school or in
further education or training (see Dalziel, 2010a).
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It was possible to identify some common themes in the separate reports. An unpublished
working paper by Dalziel (2010b) presented four: the aspirations of the young person in context;
career development skills for all young people; the value of networking systems for career
development; and resourcing issues. The first theme was a continuation of the overarching
paradigm for the research programme; research partners in all four strands agreed that the young
person is at the centre of career development, which means that systems of support must be
able to meet the enormous diversity that exists among young people individually and
collectively. Not only are the individuals diverse, but the huge range of options available to
teenagers can be daunting (Vaughan and O’Neil, 2010, p. 12):
The amount and breadth of transition and careers-related information to be considered and the
expectation that it will be considered, rather than left to chance, is a major stress for many young
people who struggle to come to terms with this increasing “responsibilisation” (Vaughan, 2005;
Vaughan, Roberts, and Gardiner, 2006) and a lack of clear information about the labour market
(Higgins and Nairn, 2006). Students must now make decisions about different pathways through
school, which are increasingly directly as well as indirectly linked to pathways beyond school…
The situation beyond school is even more complex for young people following a partial
deregulation of the tertiary education system which gave rise to an explosion and duplication of
post-school products and services for young people to consider. Although duplication is now seen
as counter-productive by the Government and is being reviewed, the number of qualifications
generated by Industry Training Organisations as well as other tertiary providers is broad and, by
world standards, unusually so. This makes for a daunting array of possible pathways for young
people to consider.

This daunting array of options led directly to the second identified theme – that all young people
should be helped to acquire career development skills. This theme echoed what is now a wellestablished conclusion in the literature (see, for example: Watts, 2001; OECD, 2004a and
2004b; Bezanson, 2005; Career Services, 2009; Cedefop, 2009; and Ministry of Education,
2009), but it is a challenge to careers education in New Zealand where the tradition in secondary
schools has been to place “a particular emphasis on specific career guidance for those students
who have been identified by the school as being at risk of leaving school unprepared for the
transition to the workplace or further education/training” (National Administration Guideline
1(f),
accessed
at
www.minedu.govt.nz/theMinistry/EducationInNewZealand/
EducationLegislation/TheNationalAdministrationGuidelinesNAGs.aspx.
Given that tradition, it was perhaps not surprising that the reports on the school communities
and on the employer-led channels independently concluded that large groups of young New
Zealanders are not recognising the value of career development skills. Thus, Vaughan and
O’Neil (2010, p. 15) reported that ‘significant groups of [secondary school] students have no
experience of careers activities or any contact with their career advisor’. Their evidence
included an evaluation by the Education Review Office (2006) and the fourth report of the
Competent Children, Competent Learners research project (Vaughan, 2008). The latter found
disturbing levels of non-participation in careers activities in its sample of Year 11 and Year 12
students, while the former concluded that secondary schools were weak in the areas of: meeting
the career needs of diverse groups of students, involving family/whānau and communities in
career education programmes, and reviewing the effectiveness of their own career education
activities. Similarly, Dalziel (2010) reported from the employer-led channels research that
many students think that careers advice is only for people who are struggling or need to plan
for a demanding professional career.
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The third common theme noted that careers offices and individual tutors in secondary and
tertiary educational institutions are responding to the increased demands being place upon them
by putting greater emphasis on creating and maintaining networks. This concept was most
thoroughly developed by Vaughan and O’Neil (2010), but was present in all four reports. It
included learning networks with other practitioners to create ‘communities of practice’ as well
as networks into the local business community. The regional community research by Higgins
(2010, pp. 12-13), for example, included a section on ‘facilitating linkages’ which explicitly
addressed the importance of employer networks:
Providers cultivated relationships with employers in which trust and appropriate expectations
were very important. Managers and tutors interviewed were generally well networked personally
and had often developed these networks over many years. Some drew on these networks
informally, as needed, while others had more formal arrangements. The latter included formal
partnership agreements and in one case, guarantees by local businesses to employ graduates.

Dalziel (2010, chapter 2) also noted a trend towards greater connections between employers
and education institutions, including the government-funded Gateway programme to support
senior secondary students undertaking learning and assessment in the workplace. Half of his
interviews included supportive comments for stronger partnerships between secondary schools
and local employers. There was also support for tertiary education organisations to make more
use of employer networks to assist curriculum development in their programmes.
The fourth theme to emerge involved resourcing issues. This was not surprising. Teenagers
make choices that will have profound impacts on the rest of their lives. This may include
incurring debt to pay for learning opportunities, but the most important investment is how they
spend their time during this critical stage in their personal and social development. There was
appreciation for good use of resources aimed at helping young people make effective education
employment linkages, especially for the work of the central government agency Career
Services, which has been widely acknowledged as superb (Watts, 2007; Dalziel, 2010, p. 23;
Vaughan and O’Neil, 2010, pp. 47-48). Nevertheless, there were also concerns about
insufficient investment in areas where there could be considerable benefits.
One example was the role of networking in careers offices in schools. Despite the importance
of this reported in Vaughan and O’Neil (2010), networking is not an official task in Ministry of
Education (2009) literature for the careers advisor. It is correspondingly undervalued at school
level in terms of time and resources allocated to it as an activity; its current status is really an
unofficial response of careers advisors and other coordinators (inside and outside the school) to
a structural/systems deficiency (idem, p. 45).
Outside the school system, private tertiary education providers in regional communities spoke
of feeling ‘on the margins’, being the ‘Cinderella’ of the sector, and feeling like ‘guinea pigs’
in the face of ongoing policy changes (Higgins, 2010, p. 17). This sentiment was expressed
equally strongly in the Māori and Pacific research (Phillips and Mitchell, 2010, p. 68):
The providers face a range of barriers to providing successful training and work opportunities for
rangatahi and Pasifika youth. At the heart of the issue for the providers is the disjunction between
government policy and practice. All the Māori providers felt isolated and unsupported in the face
of changing policies, decreased funding, and the increased compliance costs associated with
negotiating the changing landscape. A number of the providers are beginning to question their
ability to continue to ride out the policy changes and funding decreases.
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The question of whether these four themes could form the basis for an integrating report from
this phase of the research was first raised in a conference telephone call of the research team on
26 May 2010. The discussion recognised that the four reports were distinctive, speaking to very
different audiences that reflected the different communities of interest at each research site. It
was also acknowledged that the individual reports were collaborative in the sense that they were
influenced by the whole research team’s work and disciplinary concepts, but it was not certain
that this collaboration could be extended to produce a single over-arching report.
Further discussion took place at a face-to-face meeting of the researchers on 15 June 2010. The
key consideration was whether the distinct challenges and the dynamic environment that had
been revealed by the researchers at each of the respective research sites would allow any value
from an over-arching report. To give a telling example, ‘networking’ was recognised by all the
researchers as significant for their work, but this core concept meant different things, or
received different emphases, in the different research sites. In the contexts of school
communities, the emphasis had been on communities of practice; in regional communities, the
emphasis was on facilitating linkages between students and potential employers; in Māori and
Pacific communities, the emphasis was on a ‘strengths-based network’ approach to match
community needs with government funding programmes; and in the employer-led channels, the
emphasis was on facilitated networks between employers and educators to improve curriculum
relevance. Consequently, the consensus reached at the meeting was that each of the four
individual reports stood on its own merits and an over-arching report was neither necessary nor
desirable.
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Chapter 4
A Revised Approach to Collaboration
The decision that the four research sites were too diverse to be integrated into a single study led
the research team to revise its approach to collaboration. This became the main priority of the
team’s work in September 2010, which focused on two events: (1) a one-day workshop for the
researchers on the topic of soft systems methodology led by Graeme Nicholas (the Institute of
Environmental Science and Research, ESR); and (2) a two-day planning seminar for the
researchers facilitated by Margaret Hanson (Top Drawer Consultants). These events laid the
foundations for the final twenty-four months of the EEL programme.
The workshop on soft systems methodology took place at the ESR offices in Christchurch on
16 September 2010. Soft systems methodology is an approach to social science research
developed at Lancaster University (Checkland, 1999). It is particularly suited for analysis where
the researcher wants to explore opportunities for ‘improving’ a situation. The word ‘improving’
is put in quotation marks, because a key insight of soft systems methodology is that different
stakeholders in the situation are likely to make different judgements about what ‘improvement’
might mean depending on their personal world views and other factors. This insight was
relevant for all of the research sites in the EEL programme.
Further, in thinking about any situation, the soft systems methodology stresses that people
involved in the situation can be presumed to be acting purposefully. Thus the approach can be
used to analyse the agency of young people in making education and employment linkages,
which was essential given the overarching paradigm of the EEL programme discussed earlier
in this report.
Soft systems methodology moves from attempts to understand the purposeful actions of all
relevant actors to exploring how these actions create systems that can be modelled. The models
should allow a structured debate about feasible and desirable change in the systems so that the
soft systems approach becomes a cyclical process of discovery, modelling, enquiry, debates
and trialling interventions to see if agreed improvements can be made. This process was
consistent with the work being done at each of the four research sites.
This improvem s o
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The complexity of human situations is always one of multiple interacting relationships. A picture
is a good way to show relationships; in fact it is a much better medium for that purpose than linear
prose. Hence as knowledge of a situation was assembled – by talking to people, by reading
documents, etc. – it became normal to begin to draw simple pictures of the situation. These
became richer as inquiry proceeded, and so such pictures are never finished in any ultimate sense.
But they were found invaluable for expressing crucial relationships in the situation and, most
importantly, for providing something that could be tabled as a basis for discussion.

The researchers’ planning seminar took place in Porirua on 29-30 September 2010. The team
had held a similar planning seminar with the same facilitator, Margaret Hanson, in February
2010. That earlier seminar had highlighted the value of discussing together research ideas and
challenges as they began to appear, which had led to monthly conference calls between the
quarterly face-to-face meetings. The September seminar therefore focused on collaboration
among the researchers. The facilitator offered a series of possible statements ranging from
relatively low levels to relatively high levels of collaboration. Table 1 lists the statements that
had low resonance with the researchers (listed in the first column) or had high resonance (in the
second column).
Table 1
Statements of Potential Collaboration Approaches
Low Resonance Statements

High Resonance Statements

Parallel approaches but touch base regularly Keeping in touch regularly to chew the fat
to inform each other
Valuing theoretical and methodological
Giving feedback on written work
differences
Offering comments on research ideas of
colleagues

Getting advice from the group/team

Begin at same point/place

Supporting the ‘stretch’ in understanding
new knowledge

Brainstorming ideas and issues together

Everyone brings a piece of expertise to the
work

Developing a research approach together
and applying it separately

Making joint presentations a theme
Focus on same content/data

Develop cross-disciplinary theoretical
framework for a project

Agreeing on a common template for
individual research projects
Same theoretical framework across projects
Coming to similar conclusions and writing
together
E-mail based communication on a daily
basis

Note: Low resonance means that none of the four researchers ticked the statement as relevant; high
resonance means at least three researchers ticked the statement as relevant.
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The model of collaboration that emerged was one in which each researcher had considerable
autonomy in undertaking research in the respective sites, but there was continuous and early
discussion on ideas, issues and the evolving theoretical framework for the project as a whole.
Consistent with this approach, the next part of the seminar involved each researcher explaining
the main research questions identified as important for the next phase of the work in his or her
research site. These questions are recorded in Table 2.
Table 2
Key Research Questions for Phases 4 and 5
Research Site

Research Questions (September 2010)

School Communities

How would career education look/be if it is reframed
in terms of career management competencies? How
will schools be networked?

Regional Communities

How does transition infrastructure facilitate young
peoples’ employment/education linkages outside
school? What is the impact of conflicting policy
settings on these young people?

Māori and Pacific Communities

What are young Māori and Pacific people’s
experiences and ideas about what they have or would
like to experience concerning education/career
linkages? What do they want to say to policymakers
and organisations that cater for their needs?

Employer-Led Channels

How would career offices in universities,
polytechnics and wānanga work viewed through the
paradigm of networking?

The research team then considered how each member’s ongoing work might be linked to each
of the research questions in Table 2. Particularly strong linkages between the second and third
strands (regional communities and Māori and Pacific communities) emerged in this discussion,
which led to ongoing sharing of methods and ideas between these two research leaders over the
following twelve months. Linkages were also recognised between the first and fourth strands
(school communities and employer-led channels), given that some Industry Training
Organisations were already dealing directly with subject teachers in schools and given the links
between tertiary education organisations and secondary schools careers offices (especially for
tertiary student recruitment). These linkages were particularly helpful when these two research
leaders became involved over the next two years in a project by Careers New Zealand to design
Career Education Benchmarks for secondary schools and then for tertiary institutions (see
www.careers.govt.nz/educators-practitioners/planning/career-education-benchmarks/).
Following the workshop and seminar, the researchers designed and carried out research in their
respective sites. A teleconference meeting in November 2010 formally recorded that it was no
longer sensible to distinguish phase 4 and phase 5 as originally planned (see Figure 1 above)
and so these were combined into one phase of case studies. Consistent with the agreed approach
to collaboration, telephone conference calls took place (with a written record made of the
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conversation) in October, November and December 2010, and in January, May, August,
September, October and November 2011. Further face-to-face meetings took place in March,
June and December 2011 and in March and July 2012. Results from the research were again
published as four separate reports: Vaughan and Spiller (2012); Higgins (2012); Phillips and
Mitchell (2012); and Dalziel (2012).
From the time of the original application for funding, it had been intended to conclude the EEL
research programme with a national hui and international conference on education employment
linkages. The EEL International Research Colloquium took place at Te Raukura: Te
Wharewaka o Poneke on the Wellington waterfront on 15-16 August 2012. It was carefully
designed to incorporate the collaborative principles developed over the life of the programme.
In particular, the research team paid attention to the following key elements discussed earlier
in this report:


Validity of the research would be from three different perspectives through the lens of
the researcher, the lens of the research participants and the lens of people external to
the research (Creswell and Miller, 2000).



Participants in the colloquium would be recognised as ‘acting purposefully’ in their
particular situation (Checkland and Poulter, 2006) so that there should be plenty of
opportunity for participants to test their own ideas at the colloquium.

These elements were reflected in the Māori whakataukī (proverb) cited at the beginning of this
report: Nā tō rourou, nā taku rourou, ka ora ai te iwi (From your food basket and my food
basket, the people will prosper). The final two chapters of this report describe the colloquium
and the insights it produced.
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Chapter 5
The EEL International Research Colloquium
The Colloquium
The colloquium was held over two days in August 2012. People were invited because of their
involvement in the research programme or because of their key role in designing or
implementing systems of support for young people making education employment linkages.
This included 18 representatives from the agencies in the external reference group. The four
overseas experts advising the researchers were all invited, including Prof David Raffe (Director,
Centre for Educational Sociology, University of Edinburgh), Prof Johanna Wyn (Director,
Youth Research Centre, University of Melbourne) and Dr Denise Henning (President,
Northwest Community College, British Columbia). The fourth expert (Dr Paul Ryan, Fellow in
Economics, King’s College, Cambridge) would have come, but was unable to fly long
distances; his place was taken by Prof John Buchanan (Director, Workplace Research Centre,
University of Sydney). Also participating were 11 young people (rangatahi) who had been
involved in the EEL research. In total, 87 people registered for the colloquium, but 14 of these
registrations withdrew or were unable to attend, leaving 73 participants.
The colloquium was led by two professional facilitators, Margaret Hanson and Graeme
Nicholas, who worked with the research team to design a process that reflected the collaborative
approach of the research and sound principles of large scale dialogue. Isaacs (1999, p.19) has
described dialogue as:
… a conversation in which people think together in relationship. Thinking together implies that
you no longer take your own position as final. You relax your grip on certainty and listen to the
possibilities that result simply from being in a relationship with others – possibilities that might
not otherwise have occurred.

That idea reflected the vision for the colloquium. Important considerations included choosing
the appropriate setting, facilitating effective dynamics for the colloquium and setting
appropriate expectations. Previous experience had shown the importance of such matters of
‘frame’ in enabling constructive dialogue (Nicholas and Dyer, 2003) where ‘frame’ means the
human, social and physical context of the event. This includes the expectations of facilitators
and participants, the quality of relationships among participants, the physical setting (including
location, size and ambiance of room, arrangement of furniture, and refreshments), the way
dialogue is introduced and reinforced, and the facilitators’ skill in sustaining focus and process.
The venue chosen for the colloquium was Te Raukura: Te Wharewaka o Poneke on the
Wellington waterfront (see its website at www.wharewakaoponeke.co.nz/). The building was
named Te Raukura at its opening dawn ceremony on Waitangi Day (6 February 2011). Te
Raukura is of special significance to descendants from Taranaki iwi of Te Atiawa, Taranaki,
Ngati Ruanui, Ngati Tama and Ngati Mutunga. The building is located on the area that had
been the harbour frontage to Te Aro Pā, one of the largest Māori communities in Wellington
up until the 1880s. There are three parts to Te Raukura, including the Whare Tāpere – a purposebuilt conference/events and entertainment centre where the colloquium took place.
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Transdisciplinary Research and the Colloquium
A synthesis essay on transdisciplinary research by Wiesmann et al. (2008, p. 6) has made the
following points about the recursive nature of this form of research:
Transdisciplinarity implies that the precise nature of a problem to be addressed and solved is not
predetermined and needs to be defined cooperatively by actors from science and the life-world.
To enable the refining of problem definition as well as the joint commitment in solving or
mitigating problems, transdisciplinary research connects problem identification and structuring,
searching for solutions, and bringing results to fruition in a recursive research and negotiation
process. Transdisciplinarity thus dismantles the traditional sequence leading from scientific
insight to action.

This principle was adopted for the organisation of the colloquium; in particular, following the
last sentence in the above quote, the research team did not consider the colloquium to be a
mechanism leading from scientific insight to action. Rather, it was recognised that all
participants would bring their own knowledge and objectives to the colloquium, and that the
value of the two days would come from these diverse actors sharing their expertise, stimulated
by the new knowledge produced by the EEL research programme.
Consequently, the programme was structured around sessions in which participants were
organised into discussion groups (no more than six people in each group) to share reflections,
responses and ideas for the future. Membership of the groups was pre-arranged, sometimes to
achieve a diverse range of people in each group, sometimes to gather people with similar
backgrounds and interests. The presentations by the researchers and by the international guests
were kept short to allow as much time as possible for these discussion groups.
The Programme
On the first morning of the colloquium, participants gathered outside Te Raukura and were
called into Te Raukura by representatives of the tāngata whenua. There was a formal powhiri
followed immediately by the sharing of food and drink.
After morning tea, the facilitators introduced participants to the nature of the colloquium. They
emphasised the dialogical nature of the event, defining dialogue in terms of thinking together
(Isaacs, 1999) requiring functional equality, exploration of assumptions, and empathic enquiry
(Yankelovich, 2001). Participants were alerted to the diversity of backgrounds and experiences
they represented, expressing the hope that the colloquium would encourage dialogue between
participants, to seek conclusions informed by different perspectives, and to prompt action.
Appendix 1 sets out the programme for the colloquium, which consisted of a series of structured
presentations and discussions over two days allowing policy end-users and other stakeholders
to engage with the findings and with other participants, and to develop paths for up-take and
future action. The first day of the colloquium was devoted to presentation of the main results
of the research on how to improve education employment linkages by young New Zealanders.
Each of the four strands was presented and discussed: systems in school communities, systems
in regional communities, systems in Māori and Pasifika communities and systems in employerled channels.
On day two the focus moved to future action. Participants worked together in different
combinations to consider what the research and discussion might mean for them, and what
would be needed to support positive change in the future. The discussion groups made written
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or pictorial summaries of their dialogue, which were retained by the research team and are
summarised in Chapter 6 below. At different times throughout the two days, there were short
contributions by each the four international guests, a panel discussion by the four guests,
presentations by the three groups of rangatahi invited to the colloquium, and a keynote address
made by Hon. Steven Joyce.
Feedback from Participants
Following the colloquium all of the participants were sent an email inviting them to provide
feedback through a short on-line survey. Some additional comments were received by email. A
detailed analysis of this feedback is provided in Appendix 2 and is summarised in this section.
The survey was completed by 26 of the 73 participants. All respondents reported that they had
found the colloquium helpful, with half of the respondents describing the colloquium as “very
helpful” to them. Many positive comments were also offered. One person wrote:
This was one of the most positive colloquium experiences I’ve had - the opportunity to
discuss - the bite size presentations - the real life stories of tauira - created a sense of
purpose and allowed us to focus on opportunities with other partners in the room. The
whanaungatanga - e.g. opportunity to meet and make connections was excellent.
Overall I found it extremely worthwhile and felt privileged to be a part of the process.
The top four aspects of the colloquium that people found useful or positive (in descending
order) were:





the range of perspectives represented, and the international perspectives,
the process and facilitation of the colloquium,
the opportunity for networking and making contacts,
the mix of the participants (several mentioned the participation of the young people in
particular).

One person wrote positively of the colloquium “bringing together such a diverse but focused
group of individuals and facilitating conversations among them about education employment
linkages.” Another wrote:
It was great to get the wider picture of what my contributions were going towards.
Having an opportunity to look at what all this research has uncovered and where the
thinking is heading is fantastic as often, despite promises made, we don’t get any
feedback on what has been learned from our contributions - in this respect the
colloquium was fantastic. It also generated a feeling of being part of ‘what next’?
An international guest referred (by email response) to the significance of the opening powhiri
in relation to the proceedings:
Any visitor to NZ is bound to find the welcoming ceremony memorable, and in this case
it had the additional effect of creating a good sharing atmosphere for the colloquium.
But the colloquium proceedings generally made me feel that in NZ there is a
recognition, and positive embrace, of difference that is lacking in other countries, and
is a very positive feature.
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Participants in the survey were asked what the most stimulating aspect of the colloquium was
for them, or what had stretched their thinking most. There were 24 responses, offering the
following themes:







engaging with diverse views and the range of participants were seen by many as a key
stimulant; several respondents made particular mention of the tauira or young people;
one appreciated the link between education and businesses, another appreciated the
link with economic development;
one aspect of engaging with the diverse perspectives that several participants mention
was a sense of being “grounded”, reminded of what matters, or of a “reality check”;
several participants commented on practical applications of the research, or on ways in
which the colloquium supported action;
four comments referred to the value of group activities at the colloquium;
four comments referred to how the international perspectives were important stimuli.

Two specific answers to what was most stimulating were:


The format of group discussions, both in groups of people in related areas, and in
mixed groups, worked extremely well, and got some great ideas going.



Thinking about how I could use the findings in my own work, being able to see the
bigger picture and some of the practical applications on how to extend the experience
of my students and engage community interest.

Participants were asked what they found difficult at the colloquium, or what, if anything, they
would like to have been done better. There were 19 responses. Six respondents indicated there
were no difficulties. Of the remaining respondents three indicated a desire for more detail on
the research. Three respondents focused on the need for “follow-on”: the “integration of ideas
and outputs from group activities into a draft framework for moving forward and that this is
systematically built on”; a desire for the proceedings of the workshop to be available
summarising the outputs; or the “next steps” for the research.
Participants were asked what insights or questions had been sparked for them by the EEL
research or the colloquium; 22 people responded. On analysis four kinds of responses emerged:





ideas for improving systems and structures around education-employment links;
possible questions for further enquiry;
critical questions about or triggered by the research; and
practical implications for current practice.

Finally, participants in the survey were asked if they made any new contacts at the colloquium
that they intended to follow-up. Overwhelmingly the answer was positive. 20 of the 23
responses stated that the respondent intended to keep contact with at least one new person as a
result of the colloquium; and seven stated that they had specific plans to work with a person
they met at the colloquium.
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Chapter 6
Insights from the Research Colloquium
This chapter offers a summary of insights generated by the research colloquium. The records
made by groups during the workshop exercises on the second day of the colloquium were
gathered and subjected to thematic analysis. Having had time on the colloquium’s first day to
engage with the four research strands, participants were invited on day two to look to the future
and consider how to build on the ideas presented. There were three group exercises:




Looking to the future – what is the research and the discussion suggesting?
Looking to the future – listening to other perspectives
Looking to the future – what is needed?

Looking to the future – what is the research and discussion suggesting?
Participants formed groups based on their particular involvement in the education and
employment system (e.g. school based, young people, policy, employers). The groups were
invited to reflect on the presentations and previous discussions around the four strands of
research. They were asked to identify and discuss the approaches that the research and
discussion had suggested, the benefits and risks of such approaches, and any implications for
their own area. Each group recorded notes of their discussion on charts.
Three broad themes were evident from the record of the group discussions:




broader participation and engagement,
schooling, teaching and pedagogy, and
social context.

Broader participation and engagement
There was widespread affirmation of the need to involve stakeholders in developing,
understanding and taking responsibility for educational choices and linkages to employment.
Critical stakeholders identified were learners, parents, educators, schools, the tertiary education
sector, employers, community, government and government agencies.
One group noted the “need to avoid aggregation of silos and get integration of service instead.”
Several groups recognised the significance of students themselves as key decision-makers who
need to be engaged in their learning and transitions. The role of business and employers was
strongly attested, both in providing input into the education system and in needing to
understand, as one group put it, the “usefulness and relevance of competencies.”
The benefits of a commitment to greater engagement of critical stakeholders in education were
seen in terms of “accountability to get better transitions”, responsiveness to learner needs and
expertise, exposure of learners to “real time, real world practical examples” of employment,
and community knowledge of qualifications and the ‘competency model.’
Suggestions arising from the groups included gaining “cross-party agreement” at a political
level. Others proposed the need for a ‘kaitiaki’ (guardian or custodian) for the education-
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employment linkage, including a suggestion for one government minister to be responsible and
accountable for career and cultural competencies in the curriculum. The need for new categories
of work was raised (e.g. people with skills in brokering and facilitation). Some called for
schools to offer more ‘gateways’ to employment for students: more experiences, opportunities
and qualifications. There was also a call to make better use of expertise from outside the school
to enable student transitions, and for a strengthening of the link with industry through accredited
‘training employers.’
Schooling, teaching and pedagogy
Many points noted by the groups were variations on the call for “radical change in senior
secondary” schooling. For some, the desired change focused on teachers, professional
development, professional standards, accountability for learner outcomes and effective
leadership. One group noted that teaching practice (in their area) was “too middle class,” and
also that there was a need for “greater accountability for raised learner outcomes in secondary
school.” One group suggested having the Education Review Office do external reviews on how
well schools and education institutions contribute to the transition process.
A second cluster of ideas focused on the learning environment: flexibility of hours; allowing
for different learning styles; the importance of the school being a “safe place” where students
can learn; the need to revisit classroom and timetable structures; and the value of learning from
the model of classrooms and relationships found in private training establishments.
A third cluster focused on the societal and institutional assumptions underpinning secondary
schooling. One group commented on a generational issue: “those in charge now ... don’t find it
easy to understand [the kind of rich education] they didn’t get themselves.” Other ideas in this
cluster were the need to realign from an “institutional focus to a people focus,” the need for a
change in thinking in society about the nature of learning and the nature of schooling, and the
need to adopt a life-cycle (or life-long) approach to learning, to replace the institutional or
sector-based approach. In relation to this last point, a group noted that the qualifications system
needs refining as it does not support a life-cycle approach.
A fourth cluster emerging from the group discussions was the importance of information
technologies (IT) for students and hence the need for greater IT capabilities among teachers.
Finally, some discussion focussed on alternative models of collaborative learning and involving
the community, such as the Te Kotahitanga programme (Bishop et al, 2009; Bishop and
Berryman, 2010) and increasing learning opportunities through career management
competencies. Some suggested that career management should not be just “giving out
information” but about “how to use the information in relation to self, family and community.”
It was noted that there is a need to promote the usefulness and relevance of competencies
beyond the school, for example to employers.
Social Context
Some groups highlighted the importance of the social and demographic context in New
Zealand. They noted a gap between the “social situation” of people and where the labour market
would like them to be. They stated the importance of demographic trends for policy, particularly
the “browning” of New Zealand, and they looked to changes in education-employment policy
to focus on indigeneity, “uplift” the most marginalised (Māori and Pasifika), and respond to
poverty, in order to enable engagement in education.
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Looking to the future – listening to other perspectives
Participants were invited to work in groups with a mixture of sector perspectives. Each group
recorded notes of their discussion on charts. From these charts several sets of themes emerge,
based on discussion of two questions:



What are the key things you have taken from the previous conversations about what the
research and discussions so far are suggesting?
What do you think is the way forward for New Zealand to build effective transitions
from education to employment?

There are ways in which schools and teachers can help build effective transitions to
employment. One suggestion was to prepare students for the work context in terms of how to
behave and understand the employment situation. Another suggestion focused on the
importance of student perspectives, recognising prior learning, and teaching through enquiry.
Some noted that career management competencies (CMC) have the potential to improve learner
engagement; others noted the need to embed careers education across all subjects.
The importance of the learning environment was affirmed, with particular focuses on providing
an environment that reflected tikanga Māori, and supportive and safe environments. One group
highlighted the need for “a broad view of success,” noting that this was a challenge for current
assessment practice. Some groups wanted to see career support earlier in schooling. “Transition
is not just years 11-13. We have to think about year 9. Start early.” They looked for an approach
that built CMC into the whole school system.
It was argued that tightly targeted initiatives would not enhance wellbeing for enough students.
One group identified PTEs as a possible model. One PTE example quoted by that group has an
employer network meeting twice a year to identify issues and opportunities, and network
connections with other PTEs. Other suggestions included ensuring education leads more
directly to employment, and the use of internships.
Groups also identified implications for government and policy. It was noted that government
“is serious about this space.” Several groups referred to the need for both an enabling strategy
and policy environment, and local decision making and solutions. “Policy needs to be enabling
and empowering, and simple in nature.” However, there is a perceived need for a high level
strategy with someone responsible for youth transitions. One metaphor used to signal the
relationship between the national and the local was that of a ‘spine and ribs.’ As one group said,
there is a need for a “national strategy with mana in communities to make decisions.” Some
commented on the need for stability of policy and funding to take account of the long
(intergenerational) time required for change. Concern was expressed at the possibility of
“ideological shifts” and of policy being made by people with little “on-ground” experience.
A further theme from the group discussions was around the wider system within which
schooling is set. Groups noted the need for alignment of tertiary programmes “post-transition
aligned to real work opportunities,” the need for collaboration across sectors (not just within
the education sector), and the need for a focus on what is next for the student.
Finally, one group drew a connection with the Starpath research programme at the University
of Auckland (see, for example, Madjar et al, 2009), noting how the complexity of the system
means families find education choices too difficult.
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Looking to the future – what is needed?
The final group work at the colloquium focused on what would be needed to implement insights
from the research and colloquium. Three questions were asked:




What is needed to make this happen?
What could we do?
What might we need others to do?

Again, each group recorded their discussion on charts. What follows are summaries from some
groups to indicate the range of themes discussed by colloquium participants.
A group comprising students from teen parent units (TPUs) called for open mindedness,
promotion of what is already working well, and recognition and celebration of diversity. The
group proposed meeting with local leaders from central and local government and business, and
working with host schools to create a task force with key stakeholders to establish a pathway
for young parents in the area.
A ‘policy and research’ group that focused on education for young people with ‘special needs’
identified five elements needed to implement insights from the colloquium:






clarifying the definition of ‘special needs’ and who determines the definition;
an analysis of what is working and what is not;
legislative change (e.g. in relation to the Privacy Act);
a funding approach based on system outcomes and interdependencies; and
approaches based on strengths and needs, in which individual capabilities are
recognised, those with special needs have a voice, and a wide spectrum of expertise
(personal and professional) is included.

Both these groups and others drew on a metaphor that had been shared at the colloquium, that
of a braided river. The metaphor seemed to represent the potential for multiple paths
interweaving. The policy and research group visualised the braided river comprising schools,
ITOs, PTEs, universities, wānanga, polytechnics and employment; with the river contained
between ‘stop banks’ comprising education agencies, funders, government ministries, the
Treaty of Waitangi, NGOs, families, lobbyists, and business stakeholders. Others referred to
the braided river image in relation to multiple entry points and multiple exits.
A third group adopted the heading ‘Creating a safe space.’ It envisaged a ‘Youth to Work
Strategy’ defined and owned by the community to support diversity, involvement of community
leaders and some simple “win-win agreements.” They considered 15% of learners to be
“flying,” 70% “where the community can make a huge difference,” and 15% that need focused
support. The group addressed feedback to the Minister of Tertiary Education, Skills and
Employment, the Honourable Steven Joyce: it called for a cross-party accord on a national goal
for meaningful work for youth; and it sought empowerment of community strategies for ‘youth
to work.’ The group referenced two resources: the Youth Futures for Employers2 brochure, and
a model from the Mayors’ Taskforce for Jobs, Youth to Work Strategy, which provides a
pathway for communities to develop a strategy in their locality.

2

Youth Futures is a Hawkes Bay trust promoting a collaborative approach to youth employment (see
http://youthfutures.co.nz).
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A fourth group called for a “whole system change,” noting the sense that “we are tinkering
around the edges.” It identified some “keys for indigenous communities”: economic
independence; collective community action; an underpinning of self-determination and selfempowerment; and defining their own success and social institutions.
A group comprising people involved in the policy and tertiary education sectors noted the need
for multiparty political agreement on transition policies, and the need to ensure regional,
indigenous, industry and young people’s voices are heard.
Another group focussed on how to embed the findings of the research in practice. Suggestions
included the following possibilities:

















developing principles for operational guidelines,
organising a hands-on workshop,
working with facilitators within a school to guide professional development,
highlighting exemplars for teachers,
creating templates for teachers,
linking career transitions to the curriculum,
developing vocational and transition pathways within and from school,
providing academic and career counselling in every classroom,
developing and using ‘apps’ to guide student planning,
collating authoritative student management and parent information,
having reflection and graduation at the end of each year,
facilitating greater exposure of students to employers,
financing professional development for teachers,
adopting explicit career goals for each level,
explicitly embedding career management competencies into planning, and
developing a common language to ensure a focus on both qualitative learning and
qualifications.

Several groups highlighted the need for improving the connection between schools and
employers, and the need to have explicit accreditation, training outcomes and expectations for
‘training employers.’ A group comprising young people highlighted the need for support and
networks for youth within the school and tertiary systems. The group looked for smaller classes,
and for learning relevant to their needs.
One group left a note that summed up points also made by others:
We need to build a social accord that bringing young people through from education to
being ready for life is everybody’s challenge. It can’t just be left to the education system.
It needs to start at Cabinet level. We need to create a more coherent (less fragmented)
national strategy for youth transitions designed and implemented over the long term
(requires cross party accord). Achieving this is everybody’s challenge. Failure is a risk
to us all. It is not an either-or, or a top-down or a bottom-up problem: it is both-and.
National strategy; local impetus; with the person at the centre. We need to engage with
other stakeholders and we need them to engage with us to create the discussion.
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Chapter 7
Conclusion
As explained earlier in this report, the EEL research team began their programme by producing
a trans-disciplinary literature review, where the term “trans-disciplinary” came from Rossini
and Porter’s (1984) definition requiring “the development of an overarching paradigm that
encompasses a number of disciplines and (latterly) stakeholder groups”. Since the programme
began, there have been international advances in understanding the process of transdisciplinary
research. An International Network for Interdisciplinarity & Transdisciplinarity has been
founded with three participating organisations, holding its first conference in 2011 (see
www.inidtd.org/). Springer has published a Handbook of Transdisciplinary Research (Hirsch
Hadorn et al, 2008) and Oxford University Press has published The Oxford Handbook of
Interdisciplinarity (Frodeman et al, 2012). The Springer Handbook concludes with a chapter
by eight Swiss scholars (Wiesmann et al, 2008) aiming to synthesise how to enhance
transdisciplinary research in fifteen propositions. This final chapter reflects on the EEL
experience in the light of those propositions.
Table 3 lists the headings of the fifteen propositions, grouped by the authors under three titles.
The first group concerns the scope, process and outcomes of transdisciplinary research. The
definition offered in Proposition 1 resonates strongly with the approach taken by the EEL
research team (Wiesmann et al, 2008, p. 5):
Transdisciplinary research is research that includes cooperation within the scientific community
and a debate between research and the society at large. Transdisciplinary research therefore
transgresses boundaries between scientific disciplines and between science and other societal
fields and includes deliberation about facts, practices and values.

The EEL programme structured its research to allow cooperation between its four contributing
disciplines (education, sociology, indigenous studies and economics), but was also engaged
with society at large through its external reference group of government policy agencies and
through the way in which the international Colloquium at the end of the research was structured.
Further, the subject matter of the programme – systems that aim to help young people make
effective education employment linkages during their transition years – clearly met the criteria
offered by Wiesman et al. (2008, p. 6) in Proposition 2: “Transdisciplinary research is an
appropriate form of research when searching for science based solutions to problems in the
lifeworld with a high degree of complexity in terms of factual uncertainties, value loads and
societal stakes.”
Proposition 3 suggests that “transdisciplinarity implies that the precise nature of a problem to
be addressed and solved is not predetermined and needs to be defined cooperatively by actors
from science and the life-world” (ibid). This was the experience in the EEL research and an
important reason why the soft systems methodology of Checkland (1999) was attractive for the
last phase of the research (see chapter 4 above). Proposition 3 also states that “transdisciplinary
research connects problem identification and structuring, searching for solutions, and bringing
results to fruition in a recursive research and negotiation process” (ibid). This was a challenge
for the EEL research team since there were some major changes in government policy related
to youth transitions during the five years of the research.
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Table 3
Propositions for Enhancing Transdisciplinary Research
Scope, Process and Outcomes of Transdisciplinary Research
Proposition 1

Definition

Proposition 2

Scope and relevance

Proposition 3

Recursive processes

Proposition 4

Knowledge forms

Proposition 5

Contextuality and generality

Proposition 6

Specialisation and innovation

Dealing with Stumbling Blocks in Transdisciplinary Practice
Proposition 7

Participation and mutual learning

Proposition 8

Integration and collaboration

Proposition 9

Values and uncertainties

Proposition 10

Management and leadership

Proposition 11

Education and career building

Proposition 12

Evaluation and quality control

Corner Stones for Enhancing Transdisciplinary Research
Proposition 13

Facing the scientific challenge

Proposition 14

Facing the institutional challenge

Proposition 15

Facing the societal challenge

Source: Wiesmann et al. (2008, Table 1, p. 5).

Proposition 4 distinguishes three forms of knowledge: (1) systems knowledge, obtained from
analysing complex empirical questions; (2) target knowledge, which aims to determine goals
for better dealing with problems; and (3) transformation knowledge, which investigates how
existing practices can be changed. The proposition argues that these three forms of knowledge
need to be integrated in transdisciplinary research. The EEL research team focused on bringing
together systems knowledge and transformation knowledge, assuming that target knowledge
would be determined by actors in the systems under study according to their own objectives,
without there necessarily being an overarching set of goals that everyone would accept.
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Proposition 5 was particularly relevant to the EEL research programme. It describes the strong
tension that can exist between contextuality and generality (Wiesmann et al, 2008, p. 7):
Transdisciplinary research is by necessity shaped by concrete problem contexts and related
societal settings and its results are basically valid for these contexts. However, taking into account
the prerequisite of contextualisation, transdisciplinary research also aims at generality by
providing insights, models and approaches that can be transferred to other contextual settings after
careful validation and adaptation.

As described in chapter 4 above, the EEL research team discovered that context was very
important in its work, so that the original intentions of producing a general synthesis in the final
phase of the research gave way to a revised methodology of tailored case studies in the four
different research sites. The researchers paid careful attention to validity throughout the
programme (drawing on Creswell and Miller, 2000) but would be very cautious about claiming
any high level of generality beyond the time and place of their work.
The last proposition in the first group set out in Table 3 describes the tension that can exist
between disciplinary and transdisciplinary research: “transdisciplinary research is not
meaningful without sound disciplinary contributions and it has the potential to stimulate
innovation in participating disciplines” (Wiesmann et al, 2008, p. 7). The EEL research
programme was fortunate to have been resourced to have an explicit objective around
transdisciplinary integration, and the researchers did indeed experience the importance of sound
disciplinary contributions and the possibility of innovation being stimulated in those
disciplines. The conversation recorded in chapter 2 above about the interplay between choices
and identity formation is a good example of this aspect of the work.
The second group of propositions addresses what the authors identify as six “common and
persistent” stumbling blocks of transdisciplinary practice. The research design undertaken for
the EEL programme avoided most of these stumbling blocks. Proposition 7, for example, warns
against leaving synthesis processes to the end of the research, whereas the EEL research
programme began with its integrated transdisciplinary literature review. Proposition 8
recommends “combining different means of integration … in an iterative or circular process”
(idem, p. 9), which was a feature of the EEL process, defined for each quarter of its five years.
Proposition 9 concerns what the authors call “one of the most important stumbling blocks”,
which is “the differing and often conflicting values of participating researchers and
stakeholders” (ibid). The EEL programme was fortunate in this regard, because of a strongly
shared value by the researchers about the importance of the young person conceptualised as a
purposeful actor (Higgins et al, 2008, p. 49, cited above at the end of chapter 2):
At their collective centre is the young person, conceptualised as a dynamic individual who is
continuously constructing self-identities in diverse contexts, discovering and developing their
personal abilities, making purposeful choices that are influenced by perceived and actual social,
economic and cultural constraints, and engaging with education and employment systems in their
schools, in their workplaces, in their local communities and in their countries.

This conceptualisation, which was agreed upon very early in the research programme, provided
an anchor point in the research team’s reflections on values and in its interactions with other
stakeholders in the research (who were respected as having their own values and purposeful
behaviour, following the soft systems methodology).
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Propositions 10 and 11 concern project management and researcher career building. The AERU
at Lincoln University and the New Zealand Council for Educational Research are both very
supportive of transdisciplinary research, so that these potential stumbling blocks did not become
an issue for the four researchers. The final proposition in this group concerns quality control
(Wiesmann et al, 2008, pp. 11-12):
Evaluation of transdisciplinary research has to go beyond traditional reference systems. It should
include qualifying integration and collaboration of disciplines and stakeholders, the recursive
design of the research process, and the way the project is based on, and can provide input to,
scientific knowledge and societal problem handling. In order to strengthen internal quality control
efforts, researchers should concentrate on finding the delicate balance between respecting specific
competence and transgressing them in constructive and critical dialogue within transdisciplinary
teams.

The approach taken to this “delicate balance” in the EEL programme was to invite an overseas
scholar in each of the four disciplines to form an advisory panel for the publications produced
by the researchers. These international experts remained on the panel for the full length of the
programme and three of them were able to attend the international colloquium at its end (see
chapter 5 above). This was explicitly intended to promote validity through the lens of external
peer researchers.
Within the research team, another tool used for encouraging constructive and critical dialogue
in the second half of the programme was to engage a professional facilitator for the key joint
research meetings at which the final phases of the research were planned. The facilitator
planned an agenda in advance of the meetings (after consultation with the team) and ensured
that the researchers addressed all the key points needing attention.
The third set of propositions offered by Wiesmann et al. (2008) is constructed at a higher level
than the other two sets. This part of their chapter recognises that the most important corner
stone for enhancing transdisciplinary research is the improvement of its practice, which will
enhance its credibility. The authors also recognise, however, that improved practice will not be
sufficient and so propositions 13, 14 and 15 call on practitioners to face the scientific,
institutional and societal challenges to greater acceptance of transdisciplinary research.
The chapter’s concluding paragraph begins with the following summary (idem, p. 14):
We, the editors of the handbook, are convinced that transdisciplinary research forms a major
avenue for enhancing science based contributions to solve complex problems in the life-world.
At the same time we are convinced that transdisciplinarity holds the potential to stimulate
innovation in a broad range of disciplines. Enhancing transdisciplinary practice and its scientific
foundations is therefore a rewarding challenge.

This was the experience of the members of the EEL research team. It was rewarding and
challenging. The transdisciplinary nature of the research programme allowed us to address the
complexity of support systems for young people making education employment linkages in
their transition years. The collaborative work built on our individual disciplines, but also
encouraged us to understand those disciplines in new ways. “Nā tō rourou, nā taku rourou, ka
ora ai te iwi. From your food basket and my food basket, the people will prosper.”
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Appendix 1
Colloquium Programme

Day One - Wednesday 15 August
9.00

Gather for Powhiri (Welcome) to commence at 9.15a.m.

9.45

Morning Tea

10.15

Welcome by the EEL Team

10.30

Introduction by the Facilitators

10.50

Overview by the Research Team




11.20

Overview of Strand One: School-Communities



12.10

Purpose of research
Structure of research
Key findings

Presentation by Karen Vaughan
Discussion in pre-determined groups

Overview of Strand Two: Regional Communities



Presentation by Jane Higgins
Discussion in pre-determined groups

1.00

Lunch

1.45

Reflection from Prof Johanna Wyn

2.00

Overview of Strand Three: Māori and Pasifika Communities



2.45

Presentation by Hazel Phillips
Discussion in pre-determined groups

Overview of Strand Four: Employer-Led Channels



Presentation by Paul Dalziel
Discussion in pre-determined groups

3.30

Afternoon Tea

3.50

Reflection from Prof John Buchanan

4.00

In-depth discussion of the strands in four self-chosen groups

27

eel
6.30

Colloquium Dinner
•

Entertainment provided by the Whitireia Performance Centre

Day Two - Thursday 16 August
8:45

Welcome and introduction to the day

9.00

Panel of the Four International Guests

9.40

Looking to the Future – What might it mean for us?





What approach is the research and the discussion so far suggesting?
What would be the benefits of this approach?
What would be the risks of this approach?
What are the implications for your area?

10.40

Morning Tea

11:00

Hon Steven Joyce (Minister of Science and Innovation, Minister for Tertiary
Education, Skills and Employment, Minister for Economic Development, and
Associate Minister of Finance)

11:30

Reflections from the Rangitahi involved in the research

12:00

Looking to the Future (cont.) – Listening to other perspectives



What are the key things you have taken from the previous conversations?
How might we work together to make this happen?

12.45

Lunch

1.30

Reflection from Prof David Raffe

1.45

Next Steps - Building on these ideas
 How do we make this happen?
 Collectively
 Individually

3.00

Afternoon Tea

3.20

Building on these ideas (cont.)


Sharing of plans and suggestions

3.45

Reflection from Dr Denise Henning

3.50

Conclusion
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Appendix 2
Feedback from Colloquium Participants
An email requested participants to provide feedback through an on-line survey. Some
participants chose to send email comments.
The Survey
26 people participated in the survey, 23 completed it. Of those who completed it none classified
themselves as employers or students. Figure A1 shows how participants in the survey identified
themselves.
Figure A1:
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What did participants think of the Colloquium?
Participants were asked about how helpful the Colloquium was to them, overall. Of the 22
people who answered the question, all rated the Colloquium ‘extremely helpful,’ ‘helpful,’ or
‘OK,’ with 21 rating it helpful or very helpful (see Figure A2). Comments added were:
Well done, would love to see what is next for your group. Seems a shame not to
leverage off the good work so far.
One of the best forums I have been to lately.
Great.
Awesome work, love to see summary of findings. Also can we establish an ongoing
network - online?
It’s an opportunity hard to come by.
Best thing I have been too this year!
One of the best events of this type I have been involved in.
In answer to another question in the survey one respondent said:
This was one of the most positive colloquium experiences I’ve had - the opportunity to
discuss - the bite size presentations - the real life stories of tauira - created a sense of
purpose and allowed us to focus on opportunities with other partners in the room. The
whanaungatanga - e.g. opportunity to meet and make connections was excellent.
Overall I found it extremely worthwhile and felt privileged to be a part of the process.
Figure A2: Responses on How Helpful was the Colloquium

30

eel
Participants were asked what they found useful and/or positive about attending the Colloquium.
There were 32 comments made by 25 respondents. Dominant themes emerging from the
comments (in approximate order of affirmation) were, the value of:










the range of perspectives represented, and the international perspectives,
the process and facilitation of the colloquium,
the opportunity for networking and making contacts,
the mix of the participants (several mentioned the participation of the young people in
particular),
the opportunity to hear and engage with the research outcomes,
the presenters,
the opportunity to participate,
the Māori kawa, and
the venue and catering.

Responses included:
Great to meet the myriad of the people (some very high profile) involved in the
transition sector.
Bringing together such a diverse but focused group of individuals and facilitating
conversations among them about education employment linkages.
The Māori presence and kawa established right from the beginning was very
grounding.
Selected participants were genuinely passionate about the colloquium focus, resulting
in great engagement and well-focussed discussions about EEL related things.
Beneficial having international perspective that wasn’t ‘cold’ or new to the wider and
specific projects which meant their insights were well directed and received. Good
mix of large and small group discussion. Great to be at the stage of bringing the
findings of the 5 year project to this event.
It was great to get the wider picture of what my contributions were going towards.
Having an opportunity to look at what all this research has uncovered and where the
thinking is heading is fantastic as often, despite promises made, we don’t get any
feedback on what has been learned from our contributions - in this respect the
colloquium was fantastic. It also generated a feeling of being part of ‘what next’?
It was interesting to observe the “sense” that the invited guest experts made of the
project and the New Zealand system: a helpful reminder that some things we take for
granted are not so evident elsewhere (or indeed outside of education in New Zealand).
It was nice to feel valued as a participant and that there was a lot of space for
contribution.
The format of small discussion groups was fantastic – allowed us to discuss relevant
aspects - learn from others in the room and digest the information.
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So many aspects of this colloquium were useful and positive...in fact, I would go so far
as to say that after 20 years of attending various conferences, this easily came top of
the list. Specifically...great venue, appreciated the pace of each session, very well
facilitated, invited guests were targeted (great move!), evening entertainment was
spectacular, great food, stimulating topic/agenda, all in all...brilliant.
Very practical solution focus, especially useful with such a wide range of contributors
Participants in the survey were asked what the most stimulating aspect of the Colloquium was
for them, or what had stretched their thinking most. 24 participants responded. Themes
emerging from their comments were:







engaging with diverse views and the range of participants was seen by many as a key
stimulant; several respondents made particular mention of the tauira or young people;
one appreciated the link between education and businesses, another appreciated the
link with economic development;
one aspect of engaging with the diverse perspectives that several participants mention
is a sense of being “grounded”, reminded of what matters, or of a “reality check”;
several participants commented on practical applications of the research, or of ways in
which the colloquium supported action;
four comments referred to the value of group activities at the Colloquium;
four comments referred to how the international perspectives were important stimuli.

Responses included:
Education language in a space that is quite clearly and inextricably linked to the
economic development space. I come from an education background, however the
language we use immediately closes our thinking to educational achievement, despite
there being an overall outcome to increase economic success through successful
transitions.
Having the opportunity to think/talk across such diversity in a way that produced
some concrete actions for the future.
As always it was crucial to hear from young people at the colloquium as they always
bring us back to what we are there for.
Being reminded that even within systems (i.e. education) that seem to do a lot of harm,
there are good things happening as well, and practitioners who strive to make things
work better for young people.
I really liked the provocations from the guest speakers and the way this was
‘timebound’ and woven into the 2 days.
The format of group discussions, both in groups of people in related areas, and in
mixed groups, worked extremely well, and got some great ideas going.
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Thinking about how i could use the findings in my own work, being able to see the
bigger picture and some of the practical applications on how to extend the experience
of my students and engage community interest.
Most stimulating...without a doubt, the guest speakers! The comments and the
challenges posed were great...
One respondent took the opportunity of this question to express their critique of “these sorts of
meetings”:
Nothing really stretched my own thinking. I don’t find these orchestrated events a
particularly useful way of “working in the spaces between” people. You need a lot of
time to talk across different backgrounds and find common ground - the need for pace,
variety and a sense of forward momentum works against achieving that productive
space in these sorts of meetings.
Participants were asked what they found difficult at the Colloquium, or what, if anything, they
would like to have been done better. 19 participants responded. Six respondents indicated that
there were no difficulties. Of the remaining respondents three indicated a desire for more detail
on the research:



one specifically wanted more detail about the NZCER research;
one thought that the connections between the research threads were tenuous, and
would have liked the opportunity to explore further possible connections between the
strands;
In particular, the employer-led channels and the education-led channels do not
appear to mesh particularly well – would have been good to explore the
common foundations, or the fundamental differences in approach that created
this impression rather than just “talking past” it.

Three respondents focused on the need for “follow-on”: the “integration of ideas and outputs
from group activities into a draft framework for moving forward and that this is systematically
built on,” a desire for the proceedings of the workshop to be available summarising the outputs,
or the “next steps” for the research.
I would like to hear more about next steps, what they are for the research but
also what work can be developed from this.
Four respondents expressed some difficulty with aspects of the process, facilitation or balance
in the programme: one wanted more input from the international speakers, one felt there was
an imbalance “created a sense that secondary schools were not changing or working hard for
young people in the careers and transition sense” in favour of Private Training Establishments,
one thought some speakers took more time than was needed, and one thought that the
“facilitators were at times rather in one’s face, seemed to be taking up the airwaves for their
own sake and created a sense of repetitiveness.”
One person found it “extremely disrespectful when invited participants do not attend for the
full 2 days” (although this was not common in this event).
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When asked specifically about the mix of participants, most found the mix extremely helpful
(Figure A3). Comments included:
A feature of the success of the whole Colloquium
Few more at the coal face would have been useful.
Potentially - this could have really fired, but I’m not sure it did because the
conversations didn’t really push us onto new territory
I thought the organised re groupings was great -meant we could meet others we would
not normally engage with. Great diversity in the attendees
I loved the mix of young mothers and visiting Professors
Figure A3: Feedback on the Mix of Participants

All respondents found the processes used during the Colloquium ‘very helpful,’ ‘helpful,’ or
‘OK’ in terms of helping them to contribute and participate well, and helping them to meet and
gain insights from others. All but one respondent found the process of the Colloquium OK or
better in terms of helping to produce new ideas or thinking (see Figure A4).
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Figure A4: Feedback on the Activities and Processes

Figure A5: Feedback on the Venue, Catering and Organisation
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When asked how helpful the venue, catering and organisation of the Colloquium were
respondents were very positive with most finding these features ‘very helpful’ (see Figure A5).
Impact of the Colloquium
Participants were asked what insights or questions had been sparked for them by the EEL
research or the Colloquium. 22 people responded. On analysis four kinds of responses emerged:





ideas for improving systems and structures around education-employment links,
possible questions for further enquiry,
critical questions about or triggered by the research, and
practical implications for current practice.

Ideas for improving systems and structures
Comments include:
The need for broader thinking about the role of the whole community in
careers and employment pathways, not just a focus on schools alone.
The urgent need for both policymakers and practitioners to meaningfully
engage with disabled young people, particularly those with intellectual
disability to understand how they can make the turbulent journey towards a
good life in a transient, globalised world.
The need for single delivery services providing holistic and synergetic services
being funded through multiple funding streams.
That NZ has no local-level administration of the school system, and may need
to (re)invent it.
Age categories[are] helpful for funders and adults but they are not helpful for
young people. We have to find much more individualised solutions for kids at
risk and in risk. That is really challenging on a big scale.
Possible questions for further enquiry
Comments include:
How can we encourage schools to open their language up to link industry and
economy more effectively. How can the economy and those in industry meet
half way in terms of the concept.
What indigenous networks and research/models could be researched and
further tapped into to leverage improvement for indigenous peoples.
What is the reality of alcohol/drug use among disengaged youth?
How the relation between cultures in NZ is viewed and managed - including
within the education system.
How knowledge gained from local experimentation is shared and
disseminated?
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How big IS the gulf between employer-based and education-based
expectations / approaches / language / frames of reference, and how do we
address it?
Critical questions about or triggered by the research
Comments include:
Are we really any closer to having an over-arching framework that helps coordinate the effort and energy so that we do facilitate effective pathways and
transitions?
How does this project tie in with other initiatives e.g. Career Education
Benchmarks / Student Career Management Competencies?
I was interesting in the economic model that posed that skills were not skills
unless they were employable - I think that over simplifies education - and to
some extent ignores the concept that education/learning in all forms is relevant
- life skills, social capital, cultural skills etc. For example - I spent a year
learning raranga - i will never weave professionally but I still have those skills
and will use them to teach family - to work with whānau etc.
I found Dr Karen Vaughan’s insights especially interesting - inform, re-form,
transform. We need to get beyond experiences. Not a focus on subject
experience, but looking at inquiry process, transferable skills, questioning
processes, and reflection on own learning.
A comment was made whether the ‘right’ audience was there...with sentiment
being preaching to the converted! Raised the question within me around how
this research will influence current policy thinking regards to
education/employment linkages.
What do we in the compulsory education sector need to change to stop
disenfranchising our students?
How do we get researchers in other areas to look carefully at what has already
been done in education before addressing the same territory as if they were
presenting brand new insights? (=very frustrating).
Practical implications for current practice
Comments include:
How can we put into practice systems at the regional level to supplement the
CareersNZ resource to help young people make good education employment
linkages.
How do we keep sharing ideas when we return to our individual work silos?
Engaging better with careers advisors locally.
We need to expand the mentor programmes we offer.
All matters are very relevant to my work...and I would like to be kept informed
of on-going research findings/ new initiatives / exemplars of good practice
To explore career and cultural competencies further in the University context.
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To explore ways of further developing our links with businesses and industry,
particularly in regards to work integrated learning.
The practical implications of the Career Management Competencies in actual
school practice.
Pay attention to who’s voice I will be representing in my next report.
New Contacts Formed?
Participants in the survey were asked if they made any new contacts at the colloquium that they
intended to follow up. Overwhelmingly the answer was positive. 20 of the 23 respondents stated
that they intend to keep contact with at least one new person as a result of the Colloquium; and
seven stated that they have specific plans to work with a person they met at the Colloquium
(Figure A6).
Figure A6: Feedback on New Contacts
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